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Chairman Dolan, Ranking Member Sykes, and members of the Senate Finance Committee.
My name is Adam Shank, and I am the Executive Director of the Ohio Alliance of Boys & Girls
Clubs. I want to take a moment to thank the Administration and the General Assembly for their
steadfast support of the Clubs over the years. Through your work and support, the Clubs are

making significant impacts on the lives of the youth we serve.

If a student in Ohio has access to a Boys & Girls Club, they have access to more hours of
structured programming out-of-school than they do in their local classroom. Using out-of-school
time to build communities of learning and increase access to academic resources is critical. It is

also effective.

The past few years have had a profound impact on education, leading to widespread
learning loss and a need for academic recovery. A recent study found that students have lost an

average of six months of learning, with low-income and minority students being hit the hardest
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(COVID-19 and Learning Loss: An Unprecedented Crisis in America's Schools, 2020). To address
this challenge, it is essential to provide students with access to high-quality, evidence-based

programs and resources that support academic recovery.

Boys & Girls Clubs have a long history of providing high-quality, evidence-based
programs and activities designed to support academic success. Studies have consistently shown
that participation in Boys & Girls Clubs is associated with improved academic outcomes. A
systematic review of research studies found that Boys & Girls Clubs have a positive impact on
youth outcomes, including academic achievement, higher grades, and better performance on
standardized tests (The Impact of Boys & Girls Clubs on Youth Outcomes, 2017). A meta-analysis
of research studies found that participation in after-school programs, including Boys & Girls
Clubs, was associated with improved academic outcomes, such as higher test scores and better
grades (The Effectiveness of After-School Programs for Improving Academic Outcomes: A Meta-
Analytic Review, 2007). Furthermore, in delivering these academic outcomes, Clubs have
documented a positive return on investment for the state of Ohio. In fact, for every $1 that state
invests in Boys & Girls Clubs, Ohio communities recognize a return of $11.35 (Institute for

Social Research and the School of Public Health at the University of Michigan, 2015).”

Attached, I have included a comprehensive summary of Club impact on school
performance documenting that Club programs: improve young people’s school-day attendance,
which is essential for academic progress, boost academic success for youth — leading to better
grades, higher test scores, positive study habits, improved school behaviors; engage youth over

the summer months, preventing the learning loss that can occur when they are not in school;

* Preliminary results form an ongoing Social Return on Investment Study by the Ohio University Voinovich School
indicate that the return on investment for Ohio is likely significantly higher today than it was when the University of
Michigan study was conducted. The final report of this study is expected in August of next year.
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enhance young people’s engagement with learning, as well as their attitudes and behaviors related
to school; foster good study habits and positive behaviors, which youth then use in school and at
home; build young people’s confidence, belief in their abilities and their expectations for the
future; and increase youth’s chances of staying in school, being promoted to the next grade and
graduating high school on time. This data demonstrates, in short, that Clubs are a critical partner

in enriching and achieving desired state educational outcomes.

For these reasons, the Administration, General Assembly, and Department of Education
have partnered with Clubs to expand services and promote academic recovery in high-need rural,
Appalachian, and urban areas. We now have more than 100 Club sites across the state, a 33%
increase in service area, and a service capacity of more than 60,000 Ohio kids, a 300% increase
from early pandemic levels. Many of these sites and service areas were established in direct
partnership with local school districts. Additional partnerships are underway to provide mobile

Club programming in hard to reach rural and Appalachian areas where access to services is limited.

The ongoing partnership with ODE has produced an increase of 1,714 sq miles in service
area, 3,482 more program hours, support for 678 educators in eliminating barriers to learning, the
engagement of 12 new school districts, and the establishment of 46 new partnerships to assist

academic programming efforts in some of the highest need areas of the state.

To ensure the sustainability and enhancement of these successful programs, the Ohio
Alliance of Boys & Girls Clubs is requesting that the House’s allocation of $3.5 million in each
fiscal year be maintained in the Senate. Administered by the Ohio Department of Education, the
funding will support the ongoing establishment and expansion of Club programming in
underserved areas of the state and to support academic programs to address learning loss. This

allocation would be the continuation of the ongoing partnership with ODE, but a new investment
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of state funds as opposed to federal dollars. Coupled with a more restrictive increased earmark of
federal pass-through TANF dollars included in the Governor’s and House’s versions of the bill,
this amount will ensure the continued support and expansion of evidence based academic

programs.

As the needs of Ohio’s youth continue, it is imperative that the state support ongoing and
impactful programs in a fiscally responsible way. One that is focused on outcomes and return for
Ohio’s communities and tax dollars. At the requested amount, annual academic programming
could be provided at the cost of $58.33 per student and generate a documented return of

$39,725,000 in economic benefit for the state.

State funding for Boys & Girls Clubs is an investment in the future of communities and the
well-being of our youth. Boys & Girls Clubs have a proven track record. Clubs in Ohio have
evolved beyond mere community-based organizations to become state partners in addressing youth
issues. If you want to have positive impacts on state outcomes in academic recovery, youth mental
health, and college/career readiness, an investment in Boys & Girls Clubs is sound state policy
with a documented ROI. Therefore, we humbly request the maintenance of the aforementioned

allocations in the Senate version of HB 33.
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" IMPACT EVIDENCE summary

SCHOOL PERFORMANCE

ATTENDANCE

Afterschool programs improve young people’s school-day attendance,
which is essential for academic progress.

WHY THIS MATTERS

When young people attend school regularly, they achieve at a higher rate than those absent
more often. For elementary-school youth, regular attendance leads to greater proficiency in
reading and math: fourth-grade students who attend regularly score an average of 12 points
higher on reading assessments — more than a full grade level — and, among eighth graders,
those attending regularly score an average 18 points higher on math assessments." Middle-
school youth who don’t miss school have a greater chance of staying engaged in their
schoolwork and passing important courses that prepare them for high school. For high-school
students, attending school regularly increases their chances of graduating and finding good
jobs; it is, in fact, nearly as important as good grades for predicting whether teens will stay on
track to graduate.? Regular school attendance equips young people for success now and in the
future by fostering helpful life skills and habits, connecting youth to their community, building
strong social-emotional skills and encouraging positive relationships.?

DEEPER DIVE | IMPACT OF AFTERSCHOOL

In afterschool, youth feel connected to peers and classmates, engaged in learning and
supported by people who care about them. They experience a sense of belonging,
connection, and academic support, all of which have a positive impact on their school-day
attendance.*

EVIDENCE FROM BOYS & GIRLS CLUBS

. Boys & Girls Clubs foster regular school attendance. A longitudinal study of middle-
schoolers attending Clubs found improvements in attendance and attitudes about school.
Youth who attended Clubs skipped school less and applied more effort in their
schoolwork, and these results improved as the number of days in afterschool increased.®

« In 2022, nearly two-thirds (62%) of Boys & Girls Club members aged 9 to 12 and almost
three-fourths (72%) of teens 13 and older reported not having skipped school in the past
four weeks.®

. School-day attendance is even higher among Boys & Girls Club teens who have an
optimal Club Experience, when the Club environment consistently provides them with
positive experiences in a specific area. This group, when compared to teens whose
experience needs improvement, are 26% less likely to skip school than their
counterparts.’

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23)
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« A study of more than 10,200 Boys & Girls Club members in Washington state using
student data from the 2013-2014 school year found that Club members were 36% less
likely to be chronically absent when compared to students across the state. Members who
attended the Club frequently (on average, two or more times per week) were 55% less
likely to be chronically absent.?

« A study conducted by the Connecticut Department of Education and the Connecticut
Alliance of Boys & Girls Clubs found that only 7% of Boys & Girls Club youth in grades K
to 12 were chronically absent during the school year, compared to 11% of students
across the state. Members who attend the Club frequently (on average, two or more times
per week) were two times less likely to be chronically absent than youth across the state.’

EVIDENCE FROM OTHER PROGRAMS

« Inasummary of 128 studies of afterschool programs spanning grades K to 12,
researchers found that 41% of the programs showed that their participants had improved
outcomes in attendance and enroliment.°

« Youth participating in Chicago’s After School Matters program had significantly fewer
school-day absences than their peers (7.5 days of school missed vs. 9.6)."

« The more often youth attend afterschool, the more they benefit. Youth in Rhode Island
who participated in 21st Century Community Learning Centers 60 days or more in a year
had 70% fewer school absences than non-participants,' and those attending afterschool
70 days or more in New Jersey’s Community Learning Centers showed an even greater
reduction in absences.™

« A study of the Horizons summer learning program — serving 6,000 youth in 19 states —
found that those who participated at least four summers had higher attendance rates and
less chronic absenteeism than non-participants. Elementary- and middle-school youth
had attendance rates 1.1 percentage points higher, equal to two extra days of school,
and high-school students had rates 3.6 percentage points higher, equal to 6.5 more days
of school.™

. Middle-school youth participating in the AfterZone afterschool program for at least two
years missed 25% fewer school days than non-participants.'

. Afterschool programs that give youth chances to plan future activities, learn something,
explore and discover new things on their own, make a contribution or engage in
discussions saw improved school-day attendance among youth participating 60 days or

16
more.
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GRADES AND TEST SCORES

Afterschool programs boost academic success for youth — leading to better
grades, higher test scores, positive study habits, improved school behaviors.

WHY THIS MATTERS

Academic achievement is essential for youth. Doing well in school gives students a sense of
satisfaction and accomplishment, motivating them to work harder and do their best, which in
turn increases their self-confidence. When youth succeed academically, they benefit by tapping
into a love of learning, developing a strong work ethic and gaining important life skills that will
serve them well in the future. Academic achievement also pays off in the long term; it increases
the likelihood that a young person will graduate from high school, get accepted into a good
college, have access to more job opportunities and have higher earnings when they enter the
workforce. It also can lead to better health later in life."

DEEPER DIVE | IMPACT OF AFTERSCHOOL

When youth have the opportunity to learn and practice new skills through academic
enrichment experiences in afterschool, their grades and test scores improve. While
afterschool programs complement learning that takes place during the school day, they also
offer advantages that schools cannot provide: time and space for in-depth learning projects,
flexibility for learning outside the classroom, opportunities for active participation and activities
to motivate youth.'®

EVIDENCE FROM BOYS & GIRLS CLUBS

« Boys & Girls Clubs’ academic enrichment experiences, such as high-yield learning
activities and games, and support in the form of targeted tutoring and homework
assistance help youth perform well academically. Participants in BGCA'’s Project Learn,
which builds on skills and knowledge youth learn at school, saw increases in grade point
avera%es: overall GPA (11%): math GPA (13%), spelling GPA (22%) and reading GPA
(5%).

« In 2022 outcomes measurement data, the majority of BGCA Club members (83%)
reported receiving mostly As and Bs.?®

EVIDENCE FROM OTHER PROGRAMS

« Inasummary of 128 studies of afterschool programs spanning grades K to 12,
researchers found that one-third (33%) of the programs showed improved participant
outcomes in math achievement; one-fourth showed gains in reading achievement (26% of
programs) and science achievement (25% of programs).?'

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23)
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. Areview of 68 afterschool programs found that programs that seek to promote young
people’s personal and social skills — and use SAFE (sequenced, active, focused and
explicit skill-training practices — result in improved performance for participants in school
grades and standardized test scores when compared to non-participating youth.??

« Atwo-year longitudinal study focused on the effects of afterschool participation on
ethnically diverse elementary- and middle-school youth from high-poverty communities.
Students who attended high-quality programs two to three days a week over a two-year
period, when compared to non-participating youth, showed gains of 20 percentiles
(elementary-school youth) and 12 percentiles (middle-school youth) in math achievement
test scores.?®

- In a national evaluation of 21st Century Community Learning Center programs, 25 out of
54 states reported improvements in the grades of regular program attendees. Half (50%)
of students in K to 12 had improved math grades and 49% had improved English
grades.?

« Regular attendees in 21st Century Community Learning Center programs also improved
their performance on assessment tests. One-fourth of elementary students improved on
the elementary reading state assessment, and 19% of middle- and high-school youth
improved on the middle/high school mathematics state assessment.?

« In New Mexico, 29% of participants in 21st Century Community Learning Centers raised
their grade by a full letter, and nearly half (49%) of those earning below a passing grade
raised their grade by the end of the year.?

« When youth living in low-income households participate in afterschool programs, their
achievement in math (at grade 5), is closer to that of their peers from higher-income
households. When youth participate on a consistent basis, there is no gap in math
achievement between groups of children in grade 5.2’

« Youth show the greatest improvements in school performance when participating in
afterschool programs with an academic component — tutoring or homework assistance.?®

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 4
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SUMMER LEARNING LOSS

Afterschool programs engage youth over the summer months, preventing
the learning loss that can occur when they are not in school.

WHY THIS MATTERS

Summer learning loss occurs when youth fail to retain what they learned during the previous
academic year, returning to school at a lower level than when they left. This loss especially
affects youth from low-income households; studies show that most youth lose about two months
of grade-level equivalency in math and reading skills over the summer, but youth from low-
income households experience even greater loss.?® Because it can take as much as two
months in the fall for young people to recover and re-learn what they lost while away from
school, it is especially important to engage them in constructive, enriching activities during the
summer months so they will be ready for success when the school year gets under way.*

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Summer programs have the potential to help youth avoid learning loss. Through high-quality
instruction, smaller group sizes, engaging programming and content aligned with school-year
curricula, afterschool programs give youth access to educational resources in the summer
and additional time and support for learning and retaining academic content.®" With this
support, youth are equipped to start the next grade ready to learn and build on their previous
success.*

EVIDENCE FROM BOYS & GIRLS CLUBS

A 2015 randomized control trial of Boys & Girls Clubs’ Summer Brain Gain’s modules for
elementary youth found that participants had more gains in math compared to non-
participants. In addition, younger participants (rising in grades 1 to 3) showed significant
gains in early literacy, and older participants (rising in grades 4 to 5) experienced no
significant learning loss in math and reading.*

EVIDENCE FROM OTHER PROGRAMS

« In one study of summer-learning programs, youth in grades 3 through 7 had
improvements in math after one summer. Frequent attenders benefitted even more; after
two summers, they experienced gains in mathematics, language arts and social-
emotional skills.>*

« Long-term participants in the Horizons summer learning program — targeting youth from
low-income households — scored higher on standardized math and science tests at the end
of elementary school. They had higher grade point averages in grade 9 than non-
participants and were less likely to repeat a grade in middle and high school. Horizon youth

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 5
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also earned more credits, the equivalent of one full-year course credit by the end of grade
9_35

« Elementary school students from low-income households in urban districts who were high
attenders of summer learning programs experienced benefits in math (25 percent of the
average annual gain) that persisted through the following school year (13 percent of the
expected annual gain).*®

« In a study of Building Educated Leaders for Life (BELL), a summer program targeting
elementary children living in low-income households, participants gained approximately
one month’s worth of reading skills during the summer over their non-participating
peers.*’

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 6
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LEARNING ENGAGEMENT

Afterschool programs enhance young people’s engagement with learning,
as well as their attitudes and behaviors related to school.

WHY THIS MATTERS

Being engaged in school is an important predictor of student success; when youth are curious
and engaged in learning, they are more likely to do well academically, feel connected, have a
sense of social-emotional well-being, stay in school and graduate.®® When a young person is
engaged in school, it can be behavioral, such as attending class and completing assignments.
Being engaged also can be emotional, liking school, identifying with school or finding learning
interesting or enjoyable. And it also can be cognitive, if a student is curious, focused and
attentive, and using higher-level critical thinking, for example.*® Youth with all three types of
engagement are more likely to do well academically.*

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Afterschool programs engage and motivate youth through a variety of activities that make
learning fun, and these positive experiences outside of school can enhance a young person’s
engagement while in school.*! In one study, more than three out of four principals reported
positive effects of afterschool programs: 82% said afterschool enhanced students’ attitudes
toward school and 76% said it enhanced youths’ motivation to learn.*?

EVIDENCE FROM BOYS & GIRLS CLUBS

« Boys & Girls Clubs activate members’ motivation and curiosity. Nearly all Club youth
(92%) say they enjoy learning new things, and 84% say they choose activities that push
them to learn new things. This enjoyment leads to positive results; of Club members who
enjoy learning, more than three-fourths (77%) are on track to graduate.*®

. Boys & Girls Club members who have an optimal Club Experience, when the Club
environment consistently provides them with positive experiences in a specific area, are
two times more likely to enjoy learning new things than members whose experience
needs improvement.*

. Boys & Girls Club youth also see learning as important. Nearly three-fourths (73%) of
Club members say that what they are learning in school will be important later in life.*®

EVIDENCE FROM OTHER PROGRAMS

« Inasummary of 128 studies of afterschool programs spanning grades K to 12,
researchers found that more than one-third (39%) of the programs showed improved
participant outcomes in school engagement.*®

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23)
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. Afterschool programs foster engagement. Teachers report that youth in Community
Learning Centers show more positive engagement and effort in class and in schoolwork.*’

« Young people report higher motivation and positive states of mind when they are in
afterschool programs than when they are elsewhere; they also think the activities they do
there are more important than other activities they engage in.*®

« In athree-year evaluation of the Beacon Community Center afterschool initiative, nearly
all (95%) of the middle-school participants reported that they try hard in school.*

. Afterschool programs that intentionally foster personal and social skills have an overall
positive and statistically significant impact on youth — prompting more positive attitudes
about school, enhanced self-perception (including self-confidence, self-esteem and a
sense of self-efficacy), a greater sense of connection to school and improved social
behavior.*

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 8



" IMPACT EVIDENCE summary

STUDY HABITS

Afterschool programs foster good study habits and positive behaviors, which
youth then use in school and at home.

WHY THIS MATTERS

An important element of a young person’s education is becoming an independent, self-directed
learner. Youth need to develop effective study habits and positive classroom behaviors — such
as listening, paying attention and participating actively in discussions — so they get the most out
of class and complete their assignments successfully on their own and on time. These skills are
especially important as youth get older. With good study habits and positive school behaviors,
young people’s grades will get better, their knowledge will grow and their ability to learn and
assimilate new information will increase.

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Young people who participate in high-quality afterschool programs spend more time engaged
in academic and extracurricular activities, in contrast to youth in other settings, who spend
more time watching TV or playing outside unsupervised. As a result, participants in
afterschool programs develop more positive study habits and school behaviors.®' Regular
participation in afterschool programs is linked to significantly improved schoolwork habits and
reduced behavior problems, both important to academic progress.®?

EVIDENCE FROM OTHER PROGRAMS

« An evaluation of New Hampshire’s Community Learning Centers found that teachers
reported that 64% of youth who regularly participated in the program were more
successful finishing their homework and 60% increased their level of class participation.>®

« Atwo-year longitudinal study focusing on the effects of afterschool participation on
ethnically diverse elementary- and middle-school youth from high-poverty communities
found that those who attended high-quality programs two to three days a week over a
two-year period showed significant gains in study habits and task persistence.>

- In a national evaluation of 21st Century Community Learning Center programs, 40 out of
54 respondents (all 50 states, plus District of Columbia, the Virgin Islands, Puerto Rico
and the Bureau of Indian Affairs) reported improvements in homework completion and
class participation of regular attendees. According to teacher reports, more than two-
thirds (68%) of Learning Center participants in elementary, middle and high school had
improved homework completion and class participation.>®

« In athree-year evaluation of the Beacon Community Center afterschool initiative, nearly
all of the middle-school participants reported that they pay attention in class (93%), come
to class prepared (88%) and always finish their homework (85%).%

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 9
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« Inan evaluation of Virginia’s 21st Century Community Learning Centers, school-day
teachers reported that 21st CCLC students improved in key areas. Approximately three-
fourths of teachers said students improved in homework completion and class
participation (77%) and in classroom behavior (70%), and more than half (54%) said 21st
CCLC students improved in their motivation to learn.®’

. According to their teachers, students who regularly attended Wisconsin 21st Century
Community Learning Centers improved in several ways. Two-thirds of 21st CCLC
students (66%) improved in class participation and in homework completion; and more
than hsilf (58%) improved in coming to school motivated to learn and being attentive in
class.

« In an evaluation of the Communities Organizing Resources to Advance Learning
(CORAL) afterschool initiative — serving youth from low-income, low-achieving schools —
researchers found that youth who had a strong sense of belonging to their afterschool
program showed significant improvements in 10 out of 13 outcomes, including being
better able to pay attention in class and being more likely to study hard for a test.>®

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 10
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YOUTH AND ADULT EXPECTATIONS

Afterschool programs build young people’s confidence, belief in their abilities
and their expectations for the future.

WHY THIS MATTERS

A student’s expectations about doing well in school can predict their future achievement®; in
fact, if youth believe they can do something, they experience more academic success.®' Youth
also are more likely to perform well academically when adults hold high expectations for them.®?

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Afterschool programs, because they are at the intersection of school, community and home,
have the potential to motivate and encourage youth beyond what school alone can do. A
positive afterschool setting — one with positive social interactions, student engagement,
academic enrichment and supportive adults — can increase youth perceptions of their
academic abilities. As their confidence grows and their identity as a learner increases, so
does their belief in themselves and their expectations for the future.®

EVIDENCE FROM BOYS & GIRLS CLUBS

. Boys & Girls Club youth who perceive their Club experience as positive are more likely to
have high academic expectations, good grades and a sense of valuing school.®*

« Outcome measurement data on Boys & Girls Club members shows that 94% of Club
youth say that adults at the Club believe they will be a success.®®

« Surveys of adult alumni of Boys & Girls Clubs show that the vast majority (91%) believe
that adults at the Club held high expectations for them and believed they would be a
success.®

EVIDENCE FROM OTHER PROGRAMS

Nearly all participating teens (96%) in Chicago’s After School Matters program reported
having plans for their lives after high school.®’

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 11
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HIGH SCHOOL GRADUATION

Afterschool programs increase youth’s chances of staying in school, being
promoted to the next grade and graduating high school on time.

WHY THIS MATTERS

High school graduation is a critical milestone for all young people. It is a requirement for higher
education and because it provides the credentials needed for many jobs, it prepares youth for
entry into the workforce and gives them a better chance of being employed. In 2022, the
employment rate for workers with a high-school diploma was 20% higher than for those who
had not completed high school; less than half (47%) of workers 25 and older without a high-
school diploma were employed.®® With a high-school diploma, a worker has a better chance for
higher earnings; in 2020, the median annual earnings for those with high-school completion was
23% higher than for those without ($36,600 vs. $29,800).%° High school graduation serves as a
foundation for the rest of a young person'’s life by leading to more opportunities, better living
conditions, a healthier life — and preparing them to participate as productive, engaged citizens.”

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Participants in afterschool programs are more likely to graduate high school and less likely to
miss school, fail courses, or drop out than non-participants and, the higher the participation in
afterschool, the greater the positive impact on youth graduation rates.”* Yet it is not only
frequency that matters; research shows that afterschool programs must be of high quality if
they are to have a positive impact on youth. High-quality afterschool programs offer important
elements of learning environments — positive relationships, skill-building activities, high levels
of engagement, a focus on mastery of knowledge and skills, appropriate levels of structure,
opportunities for autonomy and choice.”

EVIDENCE FROM BOYS & GIRLS CLUBS

. Boys & Girls Club members overwhelmingly have high expectations; nearly all Club youth
(94%) expect to graduate high school.”™

« Three-quarters of Boys & Girls Club youth are on track to graduate from high school on
time. Among elementary school youth, 53% are on track for on-time high school
graduation with low risk. An additional 19% are on track with some risk (such as having
poorer grades or occasionally skipping school). Among middle-school youth, 55% are on
track with low risk and 20% are on track with some risk. Among high-school members,
54% are on track with low risk and 22% are on track with some risk.”

« The majority of Boys & Girls Club members also have aspirations for education beyond
high school: 91% of youth expect to finish high school or college and 96% of teens expect
to complete high school, vocational or trade school, one or two years or college, a four-
year college degree, or a master’s degree, Ph.D., M.D. or equivalent.”

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 12
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EVIDENCE FROM OTHER PROGRAMS

« Inasummary of 128 studies of afterschool programs spanning grades K to 12,
researchers found that half of the programs showed improved outcomes in grade
promotion and high-school graduation.”

. Most ninth-grade students participating in Chicago’s After School Matters program (91%),
which serves 20,000 high-school youth in high-poverty areas in the city, are on track for
their grade level, which is an important predictor of on-time high-school graduation.
Participants’ on-track rate is 4% higher than that of non-participants.”’

« High school seniors in Chicago’s After School Matters program graduated at a rate of
92%, considerably higher than the state-wide graduation rate of 80%. Participating teens
are 2.7 times more likely to graduate high school than their peers who do not participate.”

« Alongitudinal study of LA’'s BEST Afterschool Enrichment Program, which serves
elementary-school students in more than 200 area schools, found participants 20% less
likely than non-participants to leave school without graduating. The difference between
the tw%groups was even greater for youth involved in the BEST program for two or three
years.

« A state-wide study of 21st Century Community Learning Centers in Texas found that
youth participating 60 days or more in a school year were 97% more likely than non-
participants to be promoted to the next grade level.®’ For youth in grades 9-11,
afterschool participation made them 55% more likely to be promoted to the next grade
level on time.®'

Please see Social-Emotional Development in the Impact Evidence library to see how it relates
to young people’s learning and academic achievement.

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 13
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ENDNOTES

' Ginsburg, A., Chang, H. and Jordan, P. (August 2014). “Absences Add Up: How School Attendance Influences
Student Success,” Attendance Works,

https://www.attendanceworks.org/absences-add-up/.

2 U.S. Department of Education (January 2019). Chronic Absenteeism in the Nation’s Schools: A Hidden Educational
Crisis (Washington, D.C.: U.S. Department of Education), https://www?2.ed.gov/datastory/chronicabsenteeism.html.

3 La Cooperativa (2022). “The Importance of School Attendance,” lacooperativa.org,
http://www.lacooperativa.org/the-importance-of-school-
attendance/#:~:text=Encouraging%?20consistent%20attendance%20helps%20your,of%20poverty%20in%20impoveri
shed%20communities. Ginsburg, A., Chang, H. and Jordan, P. (August 2014). “Absences Add Up: How School
Attendance Influences Student Success,” Attendance Works,

https://www.attendanceworks.org/absences-add-up/.

4 Goerge, R. M., Cusick, G. R., Wasserman, M., & Gladden, R. M. (2007). After-School Programs and Academic
Impact: A Study of Chicago’s After School Matters (Issue Brief No. 112), http://www.chapinhall.org/research/brief/
after-school-programs-and-academic-impact. Vandell, D., Reisner, E., & Pierce, K. (2007). Outcomes Linked to High-
Quality Afterschool Programs: Longitudinal Findings from the Study of Promising Practices (Irvine: University of
California and Washington, D.C.: Policy Studies Associates), http://www.
gse.uci.edu/docs/PASP%20Final%20Report.pdf. Chang, H.N. and Jordan, P.W. (2013). “Building a Culture of
Attendance: Schools and Afterschool Programs Together Can and Should Make a Difference!” in Expanding Minds
and Opportunities: Leveraging the Power of Afterschool and Summer Learning for Student Success, edited by Terry
K. Peterson, The Expanded Learning and Afterschool Project (Washington, D.C.: Collaborative Communications
Group), https://www.expandinglearning.org/expandingminds/article/building-culture-attendance-schools-and-
afterschool-programs-together-can-and.

5 Arbreton, A., Bradshaw, M., Sheldon, J., et al. (May 2009). Making Every Day Count: Boys & Girls Clubs’ Role in
Promoting Positive Outcomes for Teens (Philadelphia: Public/Private Ventures),
https://www.issuelab.org/resources/3266/3266.pdf.

6 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

7 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

8 Cole, J. (2016). Report on Chronic Absenteeism Comparing Boys & Girls Club Youth and Washington’s General
Student Population. University of Washington for Boys & Girls Clubs of Washington State.

9 Charter Oak Group, Inc. (2014). Educational Outcomes for Youth in Connecticut: Chronic Absenteeism and
Disciplinary Action among Boys & Girls Club Participants, Charter Oak Group, Connecticut Alliance of Boys & Girls
Clubs, Boys & Girls Clubs of America.

10 Neild, R.C., Wilson, S.J. and McClanahan, W. (March 2019). Afterschool Programs: A Review of Evidence Under
the Every Student Succeeds Act (Philadelphia: Research for Action), https://www.wallacefoundation.org/knowledge-
center/Documents/Afterschool-Programs-A-Review-of-Evidence-Under-the-Every-Student-Succeeds-Act. pdf.

" After School Matters. (n.d.). “Our Impact,” afterschoolmatters.org, https://afterschoolmatters.org/about-us/general/.
12 Vinson, M., Marchand, J., Sparr, M., et al. (2013). Rhode Island 21st Century Community Learning Center Program
Evaluation: Evaluation Report 2011-2012 (Chicago, IL: American Institutes for Research),
https://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Educational-
Programming/21stCCLCs/RI21stCCLC-Impact-Report-2011-12.pdf.

13 Afterschool Alliance (November 2017). “What Does the Research Say about 21st Century Community Learning
Centers?”, afterschoolalliance.org,

http://afterschoolalliance.org/documents/What Does the Research Say About 21stCCLC.pdf.

4 Concentric Research and Evaluation, Inc. (September 2018). Final Report: Evaluating the Long-Term Effects of the
Horizons National Student Enrichment Program on Student Academic Outcomes (Westport, Conn.: Horizons
National), https://www.horizonskids.org/Customer-

Content/horizonsnewcanaan/news/PDFs/Horizons National Retrospective Study Report November 2018.pdf.

5 Kauh, T.J. (2011). AfterZone: Outcomes for Youth Participating in Providence’s Citywide After-School System
(Philadelphia: Public/Private Ventures), file:///C:/Users/Owner/Desktop/AfterZone%20Evaluation.pdf.

16 Naftzger, N., Arellano, B.D., Shields, J., et al. (July 2021). 21st Century Community Learning Centers: Texas
Afterschool Centers on Education Final Evaluation Report: 2016—17 to 2018—19 (Naperville, lll.: American Institutes
for Research), https://tea.texas.gov/sites/default/files/tx21stcclc-yr4-report.pdf.

7 Moore, P.J. (August 2019). “Academic Achievement,” Educational Psychology: An International Journal of
Experimental Educational Psychology, Vol. 39, No. 8, pp. 981-983,
https://www.tandfonline.com/doi/full/10.1080/01443410.2019.1643971. Paul, M. (May 2022). “Why Does Academic

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 14



" IMPACT EVIDENCE summary

Achievement Matter? Reasons Why Academic Achievement is Important,” Orchids Blog,
https://www.orchidsinternationalschool.com/blog/cbse-board/parenting-tips-for-academic-achievement/.

18 Afterschool Alliance (July 2011). “Aligning Afterschool with the Regular School Day: The Perfect Complement,”
Issue Brief No. 50, MetLife Foundation Afterschool Alert, afterschoolalliance.org,
http://afterschoolalliance.org//documents/issue briefs/issue schoolDay 50.pdf.

19 Schinke, S.; Cole, K. and Poulin, S. (2000). “Enhancing the Educational Achievement of At-Risk Youth,” Prevention
Science, Vol. 1, No. 1, 51-60, https://link.springer.com/article/10.1023/A:1010076000379.

20 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

21 Neild, R.C., Wilson, S.J. and McClanahan, W. (March 2019). Afterschool Programs: A Review of Evidence Under
the Every Student Succeeds Act (Philadelphia: Research for Action), https://www.wallacefoundation.org/knowledge-
center/Documents/Afterschool-Programs-A-Review-of-Evidence-Under-the-Every-Student-Succeeds-Act.pdf.

22 Durlak, J. A., Weissberg, R. P., & Pachan, M. (2010). “A Meta-Analysis of After-School Programs That Seek to
Promote Personal and Social Skills in Children and Adolescents,” American Journal of Community Psychology, Vol.
45, pp. 294-309, https://pubmed.ncbi.nim.nih.gov/20300825/.

23 Vandell, D., Reisner, E., & Pierce, K. (2007). Outcomes Linked to High-Quality Afterschool Programs: Longitudinal
Findings from the Study of Promising Practices (Irvine: University of California and Washington, D.C.: Policy Studies
Associates), http://www. gse.uci.edu/docs/PASP%20Final%20Report.pdf.

2 Lyles, S. (2018). 21st Century Community Learning Centers Overview of the 21st CCLC Annual Performance
Data: 2016-2017 (Washington, D.C.: U.S. Department of Education, Office of Elementary and Secondary Education,
21st Century Community Learning Centers), https://www?2.ed.gov/programs/21stcclc/performance.html.

25 Lyles, S. (2018). 21st Century Community Learning Centers Overview of the 21st CCLC Annual Performance
Data: 2016-2017 (Washington, D.C.: U.S. Department of Education, Office of Elementary and Secondary Education,
21st Century Community Learning Centers), https://www?2.ed.gov/programs/21stcclc/performance.html.

26 21st CCLC Program SEA Team (2019). New Mexico 21st Century Community Learning Centers: FY19 Evaluation
Report (Santa Fe: New Mexico Public Education Department), https://webnew.ped.state.nm.us/wp-
content/uploads/2020/02/FY 19-NMEvaluation.docx-Justification-for-21 APR-Certification.docx.

27 Afterschool Alliance (November 2017). “What Does the Research Say About Afterschool?”, afterschoolalliance.org,
https://afterschoolalliance.org/documents/What Does the Research Say About Afterschool.pdf. Pierce, K. M.,
Auger, A. and Vandell, D. L. (April 2013). “Narrowing the Achievement Gap: Consistency and Intensity of Structured
Activities During Elementary School.” Unpublished paper presented at the Society for Research in Child Development
Biennial Meeting, Seattle, Wash.

28 Durlak, J.A. and Weissberg, R.P. (2007). The Impact of After-school Programs that Promote Personal and Social
Skills (Chicago: Collaborative for Academic, Social, and Emotional Learning), https://eric.ed.gov/?id=ED505368.

2% Cooper, H., Nye, B., Charlton, K., et al. (1996). “The Effects of Summer Vacation on Achievement Test Scores: A
Narrative and Meta-Analytic Review,” Review of Educational Research, Vol. 66, No. 3, pp. 227-268,
https://journals.sagepub.com/doi/abs/10.3102/00346543066003227.

30 Quinn, D.M. and Polikoff, M. (2017). Summer Learning Loss: What Is It and What Can We Do About It? Brookings
Institution, brookings.edu, https://www.brookings.edu/research/summer-learning-loss-what-is-it-and-what-can-we-do-
about-it/.

31 Peterson, T.K. and Vandell, D.L. (2021). The Evidence Base for Summer Enrichment and Comprehensive
Afterschool Opportunities (Washington, D.C.: Collaborative Communications),
https://express.adobe.com/page/synw23DwBdPms/. Alexander, K. L., Entwisle, D. R., & Olson, L. S. (2007). “Lasting
Consequences of the Summer Learning Gap,” American Sociological Review, Vol. 72, No. 2, pp. 167-180,
https://journals.sagepub.com/doi/10.1177/000312240707200202. McCombs, J. S., Augustine, C. H., Schwartz, H. L.,
et al. (2011). Making Summer Count: How Summer Program Can Boost Children’s Learning (Santa Monica, Calif.:
RAND Education), file:///C:/Users/Owner/Downloads/RAND MG1120.pdf.

32 Cooper, H., Charlton, K., Valentine, J. C., et al. (2000). “Making the Most of Summer School: A Meta-analytic and
Narrative Review.” Monographs for the Society for Research in Child Development, VVol. 65, No. 1, pp. 1-18,
https://www.jstor.org/stable/3181549.

33 Scuello, M. and Wilkens, D. (April 2016). Evaluating Summer Brain Gain: 2015 Study Report, Prepared for Boys &
Girls Clubs of America (New York: Metis Associates).

34 McCombs, J. S., Augustine, C. H., Pane, J. F., et al. (2020). Every Summer Counts: A Longitudinal Analysis of
Outcomes from the National Summer Learning Project, RAND Summer Learning Series (Santa Monica, Calif.. RAND
Corporation), https://www.wallacefoundation.org/knowledge-center/pages/every-summer-counts-a-longitudinal-
analysis-of-outcomes-from-the-national-summer-learning-project.aspx.

35 Concentric Research and Evaluation, Inc. (September 2018). Final Report: Evaluating the Long-Term Effects of the
Horizons National Student Enrichment Program on Student Academic Outcomes (Westport, Conn.: Horizons
National), https://www.horizonskids.org/Customer-

Content/horizonsnewcanaan/news/PDFs/Horizons National Retrospective Study Report November 2018.pdf.

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 15



" IMPACT EVIDENCE summary

36 Augustine, C.H., McCombs, J.S., Pane, J.F., et al. (September 2016). Learning from Summer: Effects of Voluntary
Summer Learning Programs on Low-Income Urban Youth (Santa Monica, Calif.: RAND Corporation),
https://www.rand.org/pubs/research reports/RR1557.html.

37 Chaplin, D. and Capizzano, J. (2006). Impacts of a Summer Learning Program: A Random Assignment Study of
Building Educated Leaders for Life (BELL) (Washington, D.C.: The Urban Institute/Mathematica Policy Research),
https://eric.ed.gov/?id=ED493056.

38 Sutton, E. (2022). “Student Engagement: Why It's Important and How to Promote It,” Branching Minds, Inc.,
https://www.branchingminds.com/blog/student-engagement-remote-in-person. Zaff, J.F., Donlan, A., Gunning, A., et
al. (2017), “Factors that Promote High School Graduation: A Review of the Literature,” Educational Psychology
Review, Vol. 29, pp. 447-76, https://link.springer.com/article/10.1007/s10648-016-9363-

5#:~:text=Individual%2DL evel%20Factors%20Promoting%20High%20School%20Graduation&text=Based %200n%2
0our%20review%20criteria,control%20(see%20Table %202).

39 Barrington, K. (May 2022). “What Is the Impact of High School Graduation Rates?” Public School Review,
https://www.publicschoolreview.com/blog/what-is-the-impact-of-high-school-graduation-rates.

40 Zaff, J.F., Donlan, A., Gunning, A., et al. (2017), “Factors that Promote High School Graduation: A Review of the
Literature,” Educational Psychology Review, Vol. 29, pp. 447-76, https://link.springer.com/article/10.1007/s10648-
016-9363-

5#:~:text=Individual%2DL evel%20Factors%20Promoting%20High%20School%20Graduation&text=Based %200n%2
0our%20review%20criteria,control%20(see%20Table %202).

41 Christenson, S.L., Reschly, A.L. and Wylie, C., eds. (2012). Handbook of Research on Student Engagement (New
York: Springer Science+Business Media, LLC),

https://www.researchgate.net/publication/310773130 Handbook of Student Engagement#page=121.

42 Swank, H. (2017). Evaluation of the New Hampshire Nita M. Lowey 21st Century Community Learning Centers:
Findings from the 2016-2017, 2017-2018, 2018-2019 and 2020-2021 Academic Years (Plymouth, N.H.: Plymouth
State University), https://www.education.nh.gov/sites/g/files/ehbemt326/files/inline-documents/sonh/2013-2014-2014-
2015-2015-2016-statewide-evaluation-of-nh-21stcclc.pdf.

43 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

44 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

45 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

46 Neild, R.C., Wilson, S.J. and McClanahan, W. (March 2019). Afterschool Programs: A Review of Evidence Under
the Every Student Succeeds Act (Philadelphia: Research for Action), https://www.wallacefoundation.org/knowledge-
center/Documents/Afterschool-Programs-A-Review-of-Evidence-Under-the-Every-Student-Succeeds-Act.pdf.

4T Durlak, J. A., Weissberg, R. P., & Pachan, M. (2010). “A Meta-Analysis of After-School Programs That Seek to
Promote Personal and Social Skills in Children and Adolescents,” American Journal of Community Psychology, Vol.
45, pp. 294-309, https://pubmed.ncbi.nim.nih.gov/20300825/. Learning Point Associates (2012). Profile and
Performance Information Collection Center [Online data collection system],
http://ppics.learningpt.org/ppicsnet/public/default.aspx.

48 Shernoff, D. J. and Vandell, D. L. (Fall 2008). “Youth Experience and Quality of Engagement in Afterschool
Programs,” Afterschool Matters Occasional Paper Series, afterschoolmatters.org,
https://niost.wcwonline.org/pdf/afterschoolmatters/asm 2008 op9 fall/asm 2008 op9 fall-1.pdf.

49 LaFleur, J., Russell, C.A., Low, M., et al. (2011). The Beacon Community Centers Middle School Initiative: Final
Report on Implementation and Youth Experience in the Initiative (Washington, D.C.: Policy Studies Associates, Inc.),
file:///C:/Users/Owner/Downloads/Beacon Middle School Initiative Final Report2011.pdf.

50 Durlak, J.A. and Weissberg, R.P. (2007). The Impact of After-school Programs that Promote Personal and Social
Skills (Chicago: Collaborative for Academic, Social, and Emotional Learning), https://eric.ed.gov/?id=ED505368.

5" Posner, J. & Vandell, D. (2008). “Low-Income Children's After-School Care: Are There Beneficial Effects of After-
School Programs?”, Child Development, Vol. 65, pp. 440-456,

https://www.researchgate.net/publication/227706000 Low-Income Children's After-

School Care Are There Beneficial Effects of After-School Programs. Mahoney, J.L., Lord, H., and Carryl, E.
(2005). “An Ecological Analysis of After-School Program Participation and the Development of Academic
Performance and Motivational Attributes for Disadvantaged Children,” Child Development, Vol. 76, No. 4, pp. 811-25,
https://srcd.onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-8624.2005.00879.x.

52 Pierce, K. M., Auger, A. and Vandell, D. L. (April 2013). “Narrowing the Achievement Gap: Consistency and
Intensity of Structured Activities During Elementary School.” Unpublished paper presented at the Society for
Research in Child Development Biennial Meeting, Seattle, Wash.

53 Russell, C.A. and Woods, Y. (2012). Evaluation of the New Hampshire 21st Century Community Learning Centers:
Findings from the 2011-12 School Year (Washington, D.C.: Policy Studies Associates, Inc.). Afterschool Alliance

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 16



" IMPACT EVIDENCE summary

(2013). Evaluations Backgrounder: A Summary of Formal Evaluations of Afterschool Programs’ Impact on
Academics, Behavior, Safety and Family Life, afterschoolalliance.org, https://files.eric.ed.gov/fulltext/ED539792.pdf.
54 Vandell, D., Reisner, E., & Pierce, K. (2007). Outcomes Linked to High-Quality Afterschool Programs: Longitudinal
Findings from the Study of Promising Practices (Irvine: University of California and Washington, D.C.: Policy Studies
Associates), http://www. gse.uci.edu/docs/PASP%20Final%20Report.pdf.

55 |yles, S. (2018). 21st Century Community Learning Centers Overview of the 21st CCLC Annual Performance
Data: 2016-2017 (Washington, D.C.: U.S. Department of Education, Office of Elementary and Secondary Education,
21st Century Community Learning Centers), https://www?2.ed.gov/programs/21stcclc/performance.html.

56 LaFleur, J., Russell, C.A., Low, M., et al. (2011). The Beacon Community Centers Middle School Initiative: Final
Report on Implementation and Youth Experience in the Initiative (Washington, D.C.: Policy Studies Associates, Inc.),
file:///C:/Users/Owner/Downloads/Beacon Middle School Initiative Final Report2011.pdf.

57 Muzzi, C., Gallagher, B.M., Shearon, P., et al. (May 2019). Virginia Department of Education: Evaluation of 21st
Century Community Learning Centers, 2017-2018 (Memphis: Center for Research in Educational Policy, University of
Memphis), https://www.memphis.edu/crep/pdfs/publications/21st cclc 2017-2018 accessible 9 24 19.pdf.

58 Wisconsin Department of Public Instruction (2010). 21st Century Community Learning Centers: Executive
Summary 2010-2011 (Madison: Wisconsin Department of Public Instruction),
https://dpi.wi.gov/sites/default/files/imce/sspw/pdf/clcexecsumm10 11.pdf.

59 Arbreton, A., Sheldon, J., Bradshaw, M., et al. (2008). Advancing Achievement: Findings from an Independent
Evaluation of a Major After School Initiative (Washington, D.C.: Public/Private Ventures),
https://www.issuelab.org/resources/813/813.pdf.

60 Pinquart, M., and Ebeling, M. (2020). “Students’ Expected and Actual Academic Achievement: A Meta-Analysis,”
International Journal of Educational Research, Vol. 100, pp.1-11,
https://www.sciencedirect.com/science/article/abs/pii/S0883035519315204.

6% Uchida, A., Michael, R., and Mori, K. (2018). “An Induced Successful Performance Enhances Student Self-Efficacy
and Boosts Academic Achievement,” AERA Open, Vol. 4, No. 4, pp. 1-9,
https://journals.sagepub.com/doi/full/10.1177/2332858418806198.

62 De Boer, H., Timmermans, A., and van Der Werf, M.P.C. (2018). “The Effects of Teacher Expectation Interventions
on Teachers’ Expectations and Student Achievement: Narrative Review and Meta-Analysis,” Educational Research
and Evaluation, Vol. 24, No. 3-5, pp. 180-200, https://eric.ed.gov/?id=EJ1200493. Trinidad, J. E. (2019). “Collective
Expectations Protecting and Preventing Academic Achievement,” Education & Urban Society, Vol. 51, No. 9, pp.
1147-1171, https://journals.sagepub.com/doi/full/10.1177/0013124518785444.

63 Harrison, R. (November 2017). “Afterschool Program Environments Linked to Academic Confidence and Skills,”
News Release, New York University, nyu.edu, https://www.nyu.edu/about/news-
publications/news/2017/november/afterschool-program-environments-linked-to-academic-confidence-a.html.

64 Seitz, S., Khatib, N., Guessous, O., et al. (2022). “Academic Outcomes in a National Afterschool Program: The
Role of Program Experiences and Youth Sustained Engagement,” Applied Developmental Science, Vol. 26, No. 4,
pp. 766-84, https://doi.org/10.1080/10888691.2021.1993855.

65 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

66 Boys & Girls Clubs of America (2021). Club Alumni Study (Atlanta, Ga.),
https://www.bgca.net/Interact/Pages/Content/Document.aspx?id=2722&Searchld=2315.

67 After School Matters (n.d.). “Our Impact,” afterschoolmatters.org, https://afterschoolmatters.org/about-us/general/.
68 BLS. (March 2022). “High School Graduates with No College had Unemployment Rate of 4.5 Percent in February
2022,” United States Department of Labor, U.S. Bureau of Labor Statistics, https://www.bls.gov/opub/ted/2022/high-
school-graduates-with-no-college-had-unemployment-rate-of-4-5-percent-in-february-
2022.htm#:~:text=In%20February%202022%2C%20the %20unemployment,associate %20degree%20was%203.8%2
Opercent.

69 National Center for Education Statistics (May 2022). Annual Earnings by Educational Attainment. Condition of
Education (Washington, D.C.: U.S. Department of Education, Institute of Education Sciences),
https://nces.ed.gov/programs/coe/indicator/cba.

70 HHS (n.d.). “High School Graduation,” Healthy People 2030, U.S. Department of Health and Human Services,
Office of Disease Prevention and Health Promotion, https://health.gov/healthypeople/priority-areas/social-
determinants-health/literature-summaries/high-school-graduation.

7" Goerge, R. M., Cusick, G. R., Wasserman, M., & Gladden, R. M. (2007). After-School Programs and Academic
Impact: A Study of Chicago’s After School Matters (Issue Brief No. 112), http://www.chapinhall.org/research/brief/
after-school-programs-and-academic-impact.

2 National Afterschool Association (n.d.). “Why Afterschool Quality Matters,” A Series of Focus Briefs, The State of
Afterschool Quality, National Afterschool Association, naaweb.org, https://naaweb.org/images/Final NAA 1E .pdf.
73 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 17



" IMPACT EVIDENCE suwmmary

74 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

5 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

76 Neild, R.C., Wilson, S.J. and McClanahan, W. (March 2019). Afterschool Programs: A Review of Evidence Under
the Every Student Succeeds Act (Philadelphia: Research for Action), https://www.wallacefoundation.org/knowledge-
center/Documents/Afterschool-Programs-A-Review-of-Evidence-Under-the-Every-Student-Succeeds-Act.pdf.

7 After School Matters (n.d.). “Our Impact,” afterschoolmatters.org, https:/afterschoolmatters.org/about-us/general/.
8 After School Matters (n.d.). “Our Impact,” afterschoolmatters.org, https:/afterschoolmatters.org/about-us/general/.
7 Huang, D., Kim, K.S., Marshall, A., et al. (December 2005). “Keeping Kids in School: An LA’s BEST Example A
Study Examining the Long-Term Impact of LA’'s BEST on Students’ Dropout Rates” (Los Angeles: National Center for
Research on Evaluation, Standards, and Student Testing [CRESST], University of California),
http://www.lasbest.org/wp-content/uploads/2018/05/CRESST-2005-Keeping Kids in_School.pdf.

80 Naftzger, N., Nistler, M., Manzeske, D., et al. (2013). Texas 21st Century Community Learning Centers: Year 2
Evaluation Report (Naperville, lll.: American Institutes for Research), http://tea.texas.gov/index2.aspx?id=
3546&menu_id=814.

81 AIR (May 2016). Texas 21st Century Community Learning Centers: 2014-15 Evaluation Report, Prepared for the
Texas Education Agency (Naperville, lll.: American Institutes for Research), https://tea.texas.gov/reports-and-
data/program-evaluations/program-evaluations-out-of-school-learning-opportunities/program-evaluation-out-of-
school-learning-opportunities.

IMPACT EVIDENCE SUMMARY | SCHOOL PERFORMANCE (04-23) 18



" IMPACT EVIDENCE summary

POSTSECONDARY ADVANCEMENT

PLANNING AND PREPARATION

Afterschool programs equip youth for postsecondary education by helping
them explore options and prepare for their next steps.

WHY THIS MATTERS

Education beyond high school matters more than ever; 65% of jobs today require the kind of
knowledge and skills only possible through postsecondary programs.' Careers that require
more education will grow faster than average: by the year 2030, the growth of all occupations
will average 7.7%, but those requiring an associate degree will be up 10.5%, and those
requiring a bachelor’s degree will increase 9.9%.? Greater educational attainment also leads to
higher earnings — those with a bachelor’'s degree earn 84% more than those with only a high-
school diploma® — as well as to better health, a longer life and other positive life outcomes.*

DEEPER DIVE | IMPACT OF AFTERSCHOOL

The path to postsecondary education involves educating young people about options and
connecting them with support so they can see what'’s possible after high school and plan next
steps.® Afterschool programs offer readiness activities not always available at school
(especially under-resourced schools): exploring different types of education, visiting college
campuses, meeting guest speakers, attending college fairs and identifying relevant
postsecondary options.®

EVIDENCE FROM BOYS & GIRLS CLUBS

« More than half (565%) of Boys & Girls Club teens in 11th and 12th grades report that they
have participated in a college preparation program at the Club.’

. Boys & Girls Clubs guide teens through the concrete steps of preparing for post-
secondary education. Two-thirds of Club teens in 12th grade have taken the SAT, ACT or
another college entrance exam (68%) and applied for college scholarships (66%).2

« Three-quarters (75%) of Boys & Girls Club teens in grades 11 to 12 are post-secondary
ready, based on their course completion.®

EVIDENCE FROM OTHER PROGRAMS

« Nearly three-fourths (71%) of youth who regularly took part in Virginia's 21st Century
Community Learning Center programs said it helped them learn what was necessary to
be ready for postsecondary education, either a trade school or college.
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High-school juniors participating in the College Possible afterschool program learned
about college life through campus tours and summer programs. Participants in the
program were three times more likely to graduate than their peers."

More than four-fifths (86%) of alumni who participated in the College Possible afterschool
program found the support they received as “very” or “extremely” helpful in navigating the
college application and enroliment process.'?

More than 70% of youth participating in Project Echo’s afterschool program, designed to
empower youth to thrive in college and careers, said they were able to identity their
academic strengths and were encouraged in their decision to go to college."
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COACHING AND MENTORING

Afterschool programs guide young people through the complex process of
applying for admission and financial aid.

WHY THIS MATTERS

Many youth pursuing education after high school need guidance in completing applications for
admission, financial aid and scholarships. First-generation and students from low-income
households need even more help; these students often do not know how to access support from
college counselors, teachers, coaches, family members or other helpful adults.™

DEEPER DIVE | IMPACT OF AFTERSCHOOL

In a national survey of high-school seniors in 2022, only one in four (25%) reported receiving
counseling at school about how to pay for college'®; research shows that, when youth have
help navigating the complex process of applying for admission and financial aid, they are more
likely to enroll, attend and complete their postsecondary education. Supportive adults in
afterschool help with this process.'® Many afterschool programs also have links with nearby
colleges or universities so youth can connect with mentors in college, helping them meet role
models already on their way to success and encouraging them to see their own futures
differently."”

EVIDENCE FROM OTHER PROGRAMS

« Coaches in the College Possible afterschool program guide high-school seniors in
applying for college, financial aid and scholarships. Nearly all participants (98%) are
admitted to college, and 80% progress from their first to second year of college.®

. Mentoring makes a difference to youth participating in the iMentor program, an
organization that empowers youth from low-income communities to attend college and
reach their goals. Youth have strong relationships with their mentors; they trust them
(92%), are open and honest with them (92%), and say the relationship is important
(89%)." The program also helps youth plan and prepare for postsecondary education: in
2020, 87% of participants submitted the FAFSA, 97% of students submitted a college
application, and all of these were accepted to a college.?

- Youth mentored by Prep for Prep, an organization dedicated to creating access to
educational and professional advancement opportunities for young people of color in
middle and high school, receive $35 million each year in independent school financial
aid.?'

. Prep for Prep youth benefit from the coaching and mentoring they receive, as evidenced
by the postsecondary success of program alumni: 624 have master’s degrees, 302 have
JDs, 258 have MBAs, 130 have medical or nursing degrees and 125 have PhDs or
EdDs.?
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. Through the ACE Chicago Mentoring Afterschool Program, high-school youth prepare for
postsecondary education and potential careers by working with mentors and completing
hands-on projects in architecture, construction, engineering and related professions.
Students have received 819 scholarships as a result of their participation in the
program.?
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EXPECTATIONS AND CONFIDENCE

Afterschool programs build youth confidence and raise expectations
related to postsecondary education and their future goals.

WHY THIS MATTERS

Adults’ expectations for young people’s futures strongly influence how well youth perform
academically. Parents’ high expectations are linked to academic achievement, grades, college
attendance and completion; by holding high expectations, parents help youth set goals, see the
value of education, and work to reach their goals. Equally important are teachers’ expectations.
When teachers hold high expectations of their students, youth are more likely to succeed
academically, and these effects are even stronger when parents also have high expectations.?*

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Afterschool programs foster youth expectations and confidence, encouraging them to realize
their full potential and envision themselves being successful in the future.

EVIDENCE FROM BOYS & GIRLS CLUBS

« In 2022, three-fourths (75%) of Boys & Girls Club teens said they expect to pursue post-
secondary education (one or two years of college, four-year college degree, master’'s
degree, PhD, MD or equivalent).?

« Nearly half (48%) of Boys & Girls Club high-school members in 2022 said they expect to
attend a four-year college or university immediately after high school.?’

EVIDENCE FROM OTHER PROGRAMS

« Nearly all (96%) of teens participating in Chicago’s After School Matters program
reported having plans for their lives after high school, compared to one-third (30%) of
Chicago teens, who reported feeling sad or hopeless.?®

. California’s state-wide Think Together afterschool program supports youth to prepare
them for college; 90% of middle-school participants and 88% of high-schoolers are
confident that college is an option after completing the program.?

. Four-fifths of participants in the Project Echo afterschool program say it helped them
decide on a college major and improved their skills in communication, self-confidence,
teamwork and enthusiasm for school.*
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. Students in the iMentor program, which matches youth with college-educated mentors,
have high expectations for postsecondary education; before starting the program, 95% of
participants aspire to go to college but only 67% believe they will. iMentor closes the gap
between youth aspirations and expectations: 72% of participants enroll in college.®'
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ENROLLMENT

Afterschool programs increase the likelihood that a young person will apply
and enroll in a postsecondary program.

WHY THIS MATTERS

Of the 2021 graduates who enrolled in postsecondary institutions in in the fall following
graduation, there were striking differences among different groups of youth. Students from low-
poverty schools enrolled in college immediately after high school at a rate of 72%, while those
from high-poverty areas enrolled at a rate of only 46%. The same disparity occurred between
schools with low- vs. high-minority populations: 64% of youth from low-minority schools enrolled
in college immediately, while only 51% of those from high-minority school enrolled.*
Enroliments are declining among these groups of students, and they continue to be highly
under-represented on college campuses. The need for increased access is greater than ever.

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Numerous studies show that participation in afterschool programs has a positive impact on
youth enrollment and completion of postsecondary education. Afterschool programs also
encourage youth to explore other postsecondary options such as trade school, vocational/
technical schools, apprenticeships and the military.

EVIDENCE FROM BOYS & GIRLS CLUBS

« The NYOI survey of Boys & Girls Club members found that youth in grades 9 to 12 plan
to pursue a variety of postsecondary options immediately after high school: attend a two-
year community/technical college (14%); enter the workforce (8%); join the military (5%);
attend a vocational school/career prep program (2%); take a gap year to volunteer (2%)
or complete an industry apprenticeship (1%).*

« The educational attainment of adult alumni of Boys & Girls Clubs points to the importance
of postsecondary planning and preparation for youth in Clubs. More than four-fifths (82%)
of Club alumni report having pursued some type of postsecondary education (college,
trade/vocational school, an associate degree, a bachelor’s degree, a master’s degree, or
a PhD or equivalent),* compared to only 50% of adult in the general population who had
attained any kind of postsecondary degree.®

EVIDENCE FROM OTHER PROGRAMS

. A study of the After School Matters Program, which serves nearly 20,000 teens in
Chicago, found that 66% of participants had enrolled in college by the fall after their high-
school graduation, compared to 58% of nonparticipants.®
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. College Track, an afterschool program preparing first-generation students from low-
income communities for higher education, closes the college-completion gap. The
participant graduation rate is two times the national graduation rate for first-generation
students and those from low-income communities; 96% of their participants go to a two-
or four-year college, and 90% will be the first in their families to graduate from college.*”

. The Upward Bound college access program and the Upward Bound Math-Science
Program focus on increasing the rate at which disadvantaged high-school students enroll
in and complete postsecondary programs. A majority (84%) of program participants in
2017-18 enrolled in postsecondary education soon after high school graduation; more
than half (57%) matriculated into a four-year institution, and one-fourth (26%)
matriculated into an institution that does not award a bachelor’s degree.®

« A survey of Project Exploration alumni who participated in an afterschool science
education program targeting females and under-represented youth found that
respondents benefited from the program. Alumni had higher college enroliment rates
(51% graduated from or attending a four-year college or university), a greater likelihood of
majoring in a science field (59%) and greater employment rates (32%) in science-related
professions.®

« After completing the iMentor program, which provides mentoring to youth from low-
income communities to empower them to attend college, students enroll in college at a
higher rate than students nationally (72% vs. 55%); they also complete college at a
higher rate than the national student population (47% vs. 27%).4°

« A survey of alumni who completed the College Possible afterschool program found that
more than one in four (29%) had earned either a master’s degree or doctorate.*'

« In an evaluation of the Upward Bound college access program for disadvantaged high-
school students — which provides guidance with college-entrance exams, postsecondary
options, completing college applications and understanding financial aid opportunities —
youth earned a license or certificate from a vocational school at a significantly higher rate
than their peers (9% for participants vs. 4% for nonparticipants).*?

Please see Workforce Readiness in the Impact Evidence library to see how postsecondary
advancement relates to career exploration, skill development and work-based experience.
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WORKFORCE READINESS

CAREER EXPLORATION

Afterschool programs give youth opportunities to explore a variety of
occupations, an essential step in helping them identify potential careers.

WHY THIS MATTERS

When youth explore careers, they can consider their interests and skills and how they might
connect to possible occupations. Career awareness and exploration also helps youth
understand why school is important and how their learning relates to potential work they may
pursue in the future.” This kind of exploration is especially important for youth of color, females
and young people from low-income communities.? For example, although women and people of
color make up the fastest-growing segments of the U.S. population, they account for only 47%
and 37% of the U.S. workforce.? It is important to equip all youth, especially those who have
been under-represented, with the knowledge they need to build a successful career. And, while
career programs have traditionally targeted older teens seeking jobs, early exposure to the
world of work for younger students is essential to their long-term potential for career success.*

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Experts agree that career awareness/exploration is a process that should begin early. Even
children can become aware of different careers as they imagine and role-play scenarios that
help them think about how their futures might look. Middle-schoolers need a chance to
explore different occupations so they can develop a sense of self/identity and an attitude
about work. Older teens need chances to explore career paths through their interests,
classes and actual work experience.® Research shows that afterschool programs foster
workforce readiness for youth, yet most of the evidence in this area comes from school-
based programs and those targeting young people who are not in school or not working.

EVIDENCE FROM BOYS & GIRLS CLUBS

« Nearly three-fourths (70%) of Boys & Girls Club teens in 12th grade report that they have
participated in career exploration at the Club,® compared to one in three (33%) of high-
school seniors nationally who received counselling about career possibilities.”

« Two-thirds (63%) of Boys & Girls Club adult alumni report that the Club helped them learn
about different jobs and careers.®
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EVIDENCE FROM OTHER PROGRAMS

« High-school urban youth in the GEAR UP college-readiness program gained awareness
of their own abilities, skills, values, attitudes and beliefs; four-fifths (80%) of participants
reported knowing how their personal skills and interests relate to a future career.®

« Inasurvey of urban high-school youth in the GEAR Up college-readiness program, 79%
said they learned how to find information and support related to their career interests.
Nearly all (93%) also saw how their high-school experiences related to a future career.'

« According to a recent evaluation of SHINE afterschool programs, which gives
elementary- and middle-school youth the chance to explore different careers, 83% of

parents reported that their children and teens demonstrated increased career
awareness.
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CAREER DEVELOPMENT

Afterschool programs give young people the chance to develop and
practice the essential workforce skKills they need for the jobs of tomorrow.

WHY THIS MATTERS

More than ever, young people need help building the essential skills needed to succeed at
work. The U.S. workforce today requires employees to be prepared with a combination of hard
skills, the job-related knowledge and expertise needed to do a job effectively, and soft skills, the
personal qualities that will allow them to succeed in the workplace. Almost all employers (91%)
say that soft skills are as important or more important in employees than hard skills or technical
expertise,'? especially communication and interpersonal skills, self-management skills, the
ability to collaborate or work in teams, problem-solving skills, and integrity or the ability to make
ethical decisions.'® But youth today feel largely unprepared for the workforce; in a survey of 750
high-school students nationally, only 23% said they feel well prepared to join the workforce.™

DEEPER DIVE | IMPACT OF AFTERSCHOOL

To be successful in any occupation, youth need a combination of hard skills, the job-related
knowledge and expertise needed to do the job effectively, and soft skills, the personal
qualities that allow employees to thrive and succeed in the workplace. Afterschool programs
foster these skills that young people need to succeed in the workplace. And, while workforce
programs often target older youth, skill-building can begin earlier; research shows that
younger students in quality afterschool programs can improve their communication, teamwork
and other foundational skills employers seek.'

EVIDENCE FROMBOYS & GIRLS CLUBS

. Boys & Girls Club members gain important skills needed in the workplace. Almost all of
Club teens believe they have the skills needed to be successful in a job (95%); say they
can express their thoughts and ideas clearly (88%); can work with people who are
different from them (94%); feel comfortable asking questions when they don’t understand
something (84%); and finish things on time (81%)."®

« A 2013 study of Boys & Girls Clubs’ Money Matters: Make It Count! program showed that
Club teens improved their financial literacy, with a more than 20% increase in knowledge
related to credit cards, debt, savings and banking. Teens also showed improvements in
use of financial terms, making better financial decisions, thinking and talking about future
goals, wanting and planning to save money, and considering businesses to start."”

« Most adult alumni of Boys & Girls Clubs continue to report high employability skills in
adulthood; 90% of Club adult alumni feel like they have the skills needed to be successful
in a job, 93% can express their thoughts and ideas clearly, and 94% can work with people
who are different from them.®
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. Boys & Girls Club adult alumni report being satisfied with their careers at a higher rate
than adults in the general population (78% vs. 65%) and with their financial well-being
(71% vs. 61%)."

« Most Boys & Girls Club adult alumni believe the Club had a positive impact on their
preparation for adulthood and career. Approximately two-thirds believe the Club
contributed to the person they are today (69%) and helped prepare them for adulthood
(65%).%°

EVIDENCE FROM OTHER PROGRAMS

« Evaluations of 21st Century Community Learning Centers in Massachusetts, Arkansas
and Virginia found that participants gained workforce readiness skills. In Massachusetts,
teachers reported positive changes in high percentages of 21st CCLC students:
relationships with adults (68%), critical thinking skills (62%), leadership skills (59%), ability
to self-regulate (57%), perseverance (55%) and communication skills (54%).In Arkansas
and Virginia, the overwhelming majority of 21st CCLC students themselves reported
strong work habits: following rules (93% of students), time management (88% of
students), finishing work on time (87% of students), working well by themselves (83% of
students) and professional behavior (81% of students).?'

. Areview of afterschool programs found that youth have improved social-emotional skills:
self-perception (42% higher); positive social behaviors (35% higher); and improvement in
problem behaviors (30% better) when compared to non-participating youth.?

. In a survey of afterschool leaders conducted by Furman University, most respondents
said afterschool programs develop social-emotional skills “a lot”: teamwork (89%), self-
confidence (87%), communication (81%), problem solving (61%), critical thinking (57%).%

« Ahands-on, “earn-as-you-learn,” job-training program in Minnesota equips teens with
employment skills — responsibility, appropriate workplace behavior and language,
collaboration, initiative and problem solving — as they work in urban non-profit bakeries.
Youth reported improved skills in several areas: increased knowledge of work quality
(82%); skills and experience to mentor other youth (91%); ability to do something
differer;} when things don’t work (98%) and the ability to set goals and work toward them
(98%).
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CAREER APPLICATION

Afterschool programs connect youth to real-life work experience through
internships, apprenticeships or other on-the-job training.

WHY THIS MATTERS

Youth who gain early work experience — in part-time jobs, internships or other work-based
settings — enjoy career benefits in the future, including higher hourly wages, increased annual
earnings and less time spent out of work. Compared to their peers without work experience,
high schoolers who work at least 20 hours per week will have as much as 20% higher earnings
six to nine years after they graduate. Having early work experience makes employees more
attractive to future employers, which means that entry-level work at restaurants, grocery stores
or local retailers can play a significant role in a young person’s career development.?® Almost all
employers in one national survey (94%) said the best preparation for youth is experiencing the
real world through opportunities like internships and job shadowing; in fact, employers say that
previous internship and technical certifications are influential in their hiring decisions.?®

DEEPER DIVE | IMPACT OF AFTERSCHOOL

Afterschool programs connect youth to real-life work experience through internships,
apprenticeships or other types of on-the-job training. These experiences have several
benefits for youth: they give them exposure to the world of work, first-hand experience in a
specific career field, experience that reinforces academic learning and the possibility of a
permanent job.?” Employers are often key partners with afterschool programs in providing
work-based learning or apprenticeship-type experiences, activities that are important for
youth who have little exposure to careers or who are unfamiliar with the workplace.?®

EVIDENCE FROM BOYS & GIRLS CLUBS

« More than half (58%) of Boys & Girls Club teens have had work experience in the past 12
months. The Club helped half of them get into their work placements.?

« Inthe past 12 months before the survey, three-fourths of Boys & Girls Club high
schoolers (74%) had paid part-time jobs or internships, another 20% had unpaid
internships and 13% had full-time paid jobs or internships.3°

EVIDENCE FROM OTHER PROGRAMS

- Among participants participating in YouthBuild, a career-prep program serving youth in
low-income communities and those who are not in school or working, nearly two-thirds
(64%) pursued jobs, internships, apprenticeships, self-employment or technical training
opportunities in 2020.%"
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. In National Academy of Finance (NAF), a school-based career prep/work-based learning
program that serves predominantly young people of color, participants take career-
focused courses and complete work-based learning activities to become career-ready. In
2021, more than one-third (39%) of students completed internships.*?

« High-school students participating in Health 360: Youth Health Service Corps afterschool
program in Connecticut receive preparation for volunteer service in the healthcare field
and then design and implement service projects to address community health issues. The
program expands youth knowledge and sparks interest in the healthcare field; after one
year, 90% of participants agreed that the program taught them about careers in health
care, and 71% of former participants pursued a healthcare-related field in college.®®
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EXPOSURE TO STEM

Afterschool programs encourage young people’s awareness of STEM
through hands-on learning, relevant skill building and career exploration.

WHY THIS MATTERS

The U.S. Department of Labor reports that, between 2021 and 2031, jobs in STEM will continue
to grow at rates double those of non-STEM professions: STEM jobs will grow by nearly 11%
while non-STEM jobs will grow only 5%.** Yet too few elementary-, middle- and high-school
students are interested in and adequately prepared for STEM fields, and this is especially true
for youth of color and girls.

DEEPER DIVE | IMPACT OF AFTERSCHOOL

High-quality afterschool STEM programs provide career exploration and access to STEM role
models, as well as hands-on learning related to a variety of STEM topics. As youth engage
with STEM learning, they get excited about these topics while building real-life skills and
competencies. Research shows that high-quality afterschool programs can enhance young
people’s interests and attitudes about STEM, increasing the likelihood that they will pursue
fields of study or careers in STEM.*

EVIDENCE FROM BOYS & GIRLS CLUBS

. Boys & Girls Club members enjoy participating in STEM. Nearly three-fourths (71%) say
science is something they get excited about; 84% like to participate in science projects;
and 81% are curious to learn more about science, computers or technology.*

. Boys & Girls Club youth also have confidence in their STEM skills, reporting that math is
easy for them (72%), science is easy for them (70%), and they are good at solving
science-related problems (64%).%’

« Boys & Girls Club youth also express an interest in exploring STEM fields. Roughly half of
Club high schoolers plan to take science-related courses after high school (56%) or want
to take math courses after high school (48%), and nearly two-thirds of Club youth of all
ages know the steps to take to be in a science-related career (63%).%

« Nearly half (48%) of Boys & Girls Club youth surveyed about their interest in STEM say
they would like a STEM-related job in the future.®

EVIDENCE FROM OTHER PROGRAMS

« Nearly three-fourths (70%) of youth in STEM afterschool programs say they have more
interest in and knowledge of careers in science because of their afterschool experience.*
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« An evaluation of a 21st Century Community Learning Center program that offers STEM
learning found that 91% of youth believed science and math will be used in their future
careers and 52% would like to have a science or computer job in the future.*’

« A study of afterschool STEM programs showed that more than three-fourths (80%) of
youth gained a deeper understanding of science careers, increased their interest in STEM
(78%), developed a STEM identity— a belief that they could do well and succeed in
science (73%), and developed perseverance and critical thinking skills (72%).4?

« In a study of youth in grades 4 to 12 enrolled in afterschool STEM programs, 65% to 85%
of students showed significant gains in STEM engagement, identity, career interest,
critical thinking and perseverance. Latino youth reported the greatest gains in STEM
attitudes and social-emotional learning/21st century skills; the change in STEM career
interest, career knowledge, identity and perseverance was significantly higher than
students from all other groups.*?

. STEM initiatives at YMCA afterschool programs provide 66% more STEM opportunities
than schools offer for youth who are Latino, Black, American Indian and Alaska Native.*

« A study of youth participating in a six-week STEM summer program targeting groups
underrepresented in STEM fields — youth of color and first-generation college students —
found that more than half (51%) graduated from college in four years with a degree in a
STEM field, compared to non-participants, who graduated at a rate of 34%. Graduating
With4? STEM degree increased young people’s post-graduation earning potential by 2% to
6%.

« In the Einstein Enrichment Program, which focuses on STEM enrichment for high-school
students from economically disadvantaged areas in New York City, youth explore STEM
through meaningful service-learning projects. A recent evaluation found that more than
three-fourths (74%) of former program participants pursued science, technology,
engineering or math careers.*°

Please see Postsecondary Advancement in the Impact Evidence library to see how it relates to
career exploration, skill development and work-based experience.

IMPACT EVIDENCE SUMMARY | WORKFORCE READINESS (04-23) 8



" IMPACT EVIDENCE summary

ENDNOTES

" Indeed.com. (June 2021). “Career Development Theory: Definition and Introduction,” indeed.com,
https://www.indeed.com/career-advice/career-development/career-development-
theory#:~:text=Super's%20Developmental %20Self%2DConcept%20Theory,entire %20lifetime %200f%20a%20person.
2 National Skills Coalition. (2019). The Roadmap for Racial Equity: An Imperative for Workforce Development
Advocates (Washington, D.C.: National Skills Coalition), https://www.nationalskillscoalition.org/wp-
content/uploads/2020/12/Racial-Equity-Report 6x9 web.pdf.

3 U.S. Bureau of Labor Statistics (January 2022). “Labor Force Statistics from the Current Population Survey,” U.S.
Bureau of Labor Statistics, https://www.bls.gov/cps/cpsaat11.htm.

4 Gatsby Charitable Foundation (2014). Good Career Guidance (London: The Gatsby Charitable Foundation),
http://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf.

5 Cahill, M. and Furey, E. (2017). The Early Years: Career Development for Young Children, A Guide for Educators
(Toronto, Ont.: Canadian Education and Research Institute for Counselling),
https://cica.org.au/wp-content/uploads/The-Early-Years-Career-Development-for-Young-Children-Educators-Guide-
October-2017.pdf.

6 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

7 Youth Truth. (2022). “Class of 2022: Planning for the Future in Uncertain Times,” Youth Truth Student Survey:
Learning from Student Voice, youthtruthsurvey.org, https://youthtruthsurvey.org/future-plans-2022/.

8 Boys & Girls Clubs of America (2021). Club Alumni Study (Atlanta, Ga.),
https://www.bgca.net/Interact/Pages/Content/Document.aspx?id=2722&Searchld=2315.

% McVey, J. and Casillas, A. (November 2021). Examining the Efficacy of Career & College Clubs: Initial Results and
Implications for Practitioners: Research Report (Washington, D.C.: National Council for Community and Education
Partnerships), https://www.edpartnerships.org/ccc.

0 McVey, J. and Casillas, A. (November 2021). Examining the Efficacy of Career & College Clubs: Initial Results and
Implications for Practitioners: Research Report (Washington, D.C.: National Council for Community and Education
Partnerships), https://www.edpartnerships.org/ccc.

" Luchner, J., Neitzey, C. and Estes, A. (June 2019). “Putting Afterschool to Work: Career Exploration in Out-of-
School Settings,” Afterschool Snack, afterschoolalliance.org,
https://www.afterschoolalliance.org/afterschoolsnack/Putting-afterschool-to-work-Career-exploration-in-out-of 06-25-
2019.cfm.

12 Linked in. (2019). Global Talent Trends: The 3 Trends Transforming your Workplace (Sunnyvale, Calif.: Linked in),
https://business.linkedin.com/talent-solutions/global-talent-trends.

3 Yoder, N., Atwell, M.N., Godek, D. et al. (June 2020). Preparing Youth for the Workforce of Tomorrow: Cultivating
the Social and Emotional Skills Employers Demand (Chicago: CASEL, SEL for Workforce Development Collaborating
States Initiative), file:///C:/Users/Owner/Downloads/CASEL-Gateway-Preparing-Workforce-of-Tomorrow.pdf.

4 Kauffman Foundation. (2019). Visions of the Future: Ewing Marion Kauffman Foundation Research Findings
(Kansas City, Mo. : Ewing Marion Kauffman Foundation),
https://www.kauffman.org/wp-content/uploads/2020/03/Kauffman-Visions-of-the-Future-Research-Results-
9162019.pdf. Mays, K. (2021). “To Find Career Success, Students Need More Real-World Skills,” Currents, October
12, 2021, Ewing Marion Kauffman Foundation, https://www.kauffman.org/currents/students-need-real-world-skills-for-
successful-careers/.

15 Afterschool Alliance. (November 2017). “Building Workforce Skills in Afterschool,” Issue Brief No. 70,
afterschoolalliance.org, http://afterschoolalliance.org/documents/issue briefs/issue workforce readiness 70.pdf.

16 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

7 Inference, LLC. (2013). Money Matters: Make It Count Evidence-Based Study (Atlanta: Boys & Girls Clubs of
America).

'8 Boys & Girls Clubs of America (2021). Club Alumni Study (Atlanta, Ga.),
https://www.bgca.net/Interact/Pages/Content/Document.aspx?id=2722&Searchld=2315.

9 Boys & Girls Clubs of America (2021). Club Alumni Study (Atlanta, Ga.),
https://www.bgca.net/Interact/Pages/Content/Document.aspx?id=2722&Searchld=2315.

20 Boys & Girls Clubs of America (2021). Club Alumni Study (Atlanta, Ga.),
https://www.bgca.net/Interact/Pages/Content/Document.aspx?id=2722&Searchld=2315.

21 Riley, J.C. (2020). 21st Century Community Learning Centers Program Fiscal Year 2019 Year End Report
(Malden: Massachusetts Department of Elementary and Secondary Education),
https://archives.lib.state.ma.us/handle/2452/860995. The David P. Weikart Center for Youth Program Quality.
(January 2021). Evaluating Arkansas 21st Century Community Learning Centers: 2019-2020 Report to the Arkansas

IMPACT EVIDENCE SUMMARY | WORKFORCE READINESS (04-23) 9



" IMPACT EVIDENCE summary

Department of Education (Washington, D.C.: Forum for Youth Investment),
https://dese.ade.arkansas.gov/Files/20210420110134 2019-

2020%20ADE %2021st%20CCLC%20Evaluation%20Report%20Final%202-8-21.pdf. Afterschool Alliance. (March
2021). “The Academic and Social and Emotional Benefits of Participation in 21st Century Community Learning
Centers,” Research Brief, https://afterschoolalliance.org/documents/21stCCLC-Research-Brief-2021.pdf.

22 Durlak, J.A. and Weissberg, R.P. (2007). The Impact of After-School Programs that Promote Personal and Social
Skills (Chicago: Collaborative for Academic, Social and Emotional Learning),
https:/files.eric.ed.gov/fulltext/ED505368.pdf.

23 The Riley Institute. (2016). Workforce Readiness and Afterschool: Network Leads Survey Summary (Greenville,
SC: The Riley Institute at Furman University), https://www.furman.edu/wp-
content/uploads/sites/195/rileypdfFiles/\WWRPAfterschoolPPTforWeb.pdf.

24 Cookie Cart. (2020). “Our Results,” cookiecart.org, https://cookiecart.org/our-impact/.

25 Baum, C.L. and Ruhm, C. J. (August 2014). The Lasting Benefits of Early Work Experience (Washington, D.C.:
Employment Policies Institute),
https://epionline.org/app/uploads/2014/08/EPI_LastingBenefitsofEarlyWorkExperience2.pdf.

26 Mays, K. (2021). “To Find Career Success, Students Need More Real-World Skills,” Currents, October 12, 2021,
Ewing Marion Kauffman Foundation,
https://www.kauffman.org/currents/students-need-real-world-skills-for-successful-careers/.

27 Ross, M., Kazis, R., Bateman, N. et al. (2020). Work-Based Learning Can Advance Equity and Opportunity for
America’s Young People (Washington, D.C.: Metropolitan Policy Program at Brookings),
https://www.brookings.edu/wp-content/uploads/2020/11/20201120 BrookingsMetro Work-based-

learning Final Report.pdf. Sullivan, K. H. (2021). “Growing The Workforce Of The Future With A Year-Round Focus
On Youth Employment,” Forbes.com, https://www.forbes.com/sites/gradsoflife/2021/09/23/growing-the-workforce-of-
the-future-with-a-year-round-focus-on-youth-employment/?sh=72affca3174a.

28 Brand, B., Valent, A. (2013). “The Potential of Career and College Readiness and Exploration in Afterschool
Programs.“ In Expanding Minds and Opportunities: Leveraging the Power of Afterschool and Summer Learning for
Student Success, ed. Peterson, T.K., (Washington, D.C.: Collaborative Communications Group),
https://www.expandinglearning.org/sites/default/files/em _articles/1 potentialofcareerandcollege.pdf.

29 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

30 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

31 YouthBuild. (January 2022). “At a Glance,” youthbuild.org,
https://youthbuild.org/wp-content/uploads/2022/02/YouthBuild Fact Sheet January 2022.pdf.

32 National Academy of Finance. (2022). “Our Results,” NAF: Be Future Ready, https://naf.org/our-approach/results.
33 Afterschool Alliance (n.d.). “Afterschool Spotlight, Health 360: Youth Health Service Corps,” afterschoolalliance.org,
http://www.afterschoolalliance.org/documents/Service-Spotlight-Youth-Health-Service-Corps.pdf.

34 U.S Bureau of Labor Statistics. (September 2022). “Employment Projections: Employment in STEM Occupations,
2021 and Projected 2031,” U.S. Department of Labor, https://www.bls.gov/emp/tables/stem-employment.htm.

35 Afterschool Alliance. (September 2011). STEM Learning in Afterschool: An Analysis of Impact and Outcomes,
afterschoolalliance.org, http://www.afterschoolalliance.org/STEM-Afterschool-Outcomes.pdf.

36 Boys & Girls Clubs of America (2022). Measuring the Impact of Boys & Girls Clubs: National Outcomes Report
(Atlanta, Ga.), https://www.bgca.org/about-us/club-impact.

37 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

38 Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

3% Boys & Girls Clubs of America (2022). Data from the National Youth Outcomes Initiative (NYOI) Member Survey,
https://mydata.bgca.net/Home.aspx.

40 Afterschool Alliance. (March 2020). “This is Afterschool,” afterschoolalliance.org,
http://afterschoolalliance.org/documents/National-One-Pager-2020.pdf.

41 Afterschool Alliance. (2015). Full STEM Ahead: Afterschool Programs Step Up as Key Partners in STEM
Education, America After 3PM, afterschoolalliance.org, http://www.afterschoolalliance.org/aa3pm/STEM.pdf.

42 Afterschool Alliance. (September 2019). “This is Afterschool: Preparing Young People for the Jobs of Tomorrow,”
afterschoolalliance.org, http://afterschoolalliance.org/documents/CTE factsheet.pdf.

43 Allen, P.J. , Chang, R., Gorrall, B.K., et al. (2019). “From Quality to Outcomes: A National Study of Afterschool
STEM Programming,” International Journal of STEM Education, Vol. 6, No. 37, pp. 1-21,
https://stemeducationjournal.springeropen.com/articles/10.1186/s40594-019-0191-2.

44 YMCA of the USA. (2022). “STEM For All: Equity in STEM Helps Every Kid Advance,” ymca.org,
https://www.ymca.org/what-we-do/youth-development/education-leadership/stem/stem-all.

IMPACT EVIDENCE SUMMARY | WORKFORCE READINESS (04-23) 10



" IMPACT EVIDENCE suwmmary

45 Cohodes, S.R., Ho, H. and Robles, S.C. (July 2022). “STEM Summer Programs for Underrepresented Youth Increase
STEM Degrees,” NBER Working Paper Series, National Bureau of Economic Research,
https://www.nber.org/papers/w30227?utm medium=email& hsmi=220074382& hsenc=p2ANqtz-

94CM5 1cBkAs6 JFrLulamVWGwxtxWXRFT9ZNfxLx3AdiXUz1T8cJ2vhnddHwWTIumAY JfbiT1GSwF3cc8XOAMsnA
mvaaqgzfJLddN54itRKG ZplAk&utm content=220074382&utm source=hs email.

46 Afterschool Alliance (n.d.). “Afterschool Spotlight, Einstein Enrichment Program,” afterschoolalliance.org,
http://www.afterschoolalliance.org/documents/Service-Spotlight-Einstein-Enrichment-Program.pdf.

IMPACT EVIDENCE SUMMARY | WORKFORCE READINESS (04-23) 11



