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Chair Fowler-Arthur, Vice Chair Odioso, Ranking Member Brennan, and members of the House 
Education Committee, thank you for the opportunity to provide proponent testimony on Senate 
Bill 19.  
 
My name is Brad Baumgartner and I am the Chief Government Affairs Officer for Edmentum. For 
nearly 60 years, Edmentum has delivered proven education technology solutions to support 
acceleration for more than five million students around the world. Our services help students 
catch up, stay on track, and purse career-connected pathways, while also equipping teachers with 
tools to better support their classrooms. In Ohio, we partner with more than half of the state’s 
611 school districts, spanning all 88 counties.  
 
I want to begin by thanking Senator Brenner for his work on this bill and his leadership in 
reforming Ohio’s education policy. We strongly support the bill’s requirements that math 
intervention services be evidence-based and aligned to what students are learning in the 
classroom. Ensuring interventions are grounded in research and directly connected to classroom 
instruction is essential to improving student outcomes. 
 
As states across the country work to strengthen early literacy and math achievement, many are 
moving in this same direction.  
 

• Mississippi:  Mississippi's improvement started a decade ago and is one of the fastest 
gains of any state in the country. Their model focused on high expectations, evidence-
based instruction frameworks, and early intervention. (Source: AMAC) 

• Tennessee: Tennessee adopted the Mathematics Support Act in 2023, which restructured 
how math is taught, emphasized educator training, and aligned curriculum and 
assessments with grade-level skills. By 2024, the state improved its NAEP national ranking 
by an average of 10 places across reading and math — jumping to 12th in the nation for 
4th-grade math, up from 22nd in 2022 (Source: ExcelinEd) 

• Alabama: The Alabama Numeracy Act, passed in 2022, strengthened teacher and 
principal preparation, updated curriculum and textbooks, and introduced intensive 
interventions for struggling students. In 2024, Alabama became the only state to improve 
its NAEP math scores compared to 2019. A key driver was deploying K–5 math coaches 
statewide.  (Source:  The Hunt Institute) 

 
Senate Bill 19 represents an important opportunity for Ohio to further straighten and modernize 
its approach by mirroring these best practices already being implemented successfully in other 
states. 
 

https://amac.us/newsline/politics/4-red-states-defy-national-education-trends-see-higher-math-reading-scores/
https://excelined.org/2025/03/04/policy-lessons-from-states-that-improved-students-reading-and-math-proficiency/
https://hunt-institute.org/resources/2025/06/covid-wrecked-math-scores-these-3-states-are-course-correcting/


 

 
To that end, we respectfully request the committee consider two additions that would further 
strengthen the bill’s implementation and help ensure Ohio’s policies remain aligned with national 
trends and proven state-level strategies. 
 

I. Incorporation of Multi-Tier Systems of Support (MTSS) 
 
We respectfully request the committee consider incorporating multi-tier systems of support 
(MTSS) instructional language into the best practices for the Ohio Department of Education and 
Workforce (DEW) will use to establish its list of evidence-based math intervention programs. 
MTSS provides a structures framework for delivering increasing levels of support based on 
student need. Incorporating MTSS principles will help us ensure that students who require more 
intensive support beyond core instruction receive targeted, systematic intervention designed to 
close specific skill gaps.  
 

II. Adoption of Nationally-Recognized Standards for Effective Math Intervention 
 

We recommend that DEW establish evidence-based criteria to guide districts in selecting and 
reporting their math intervention programs. To ensure curriculum transparency and 
accountability, high-quality math intervention programs should demonstrate the following: 
 

1. Explicit Instruction – Direct, clear, and structured teaching of math concepts and 
procedures, including key mathematical vocabulary. Includes modeling, guided practice, 
and gradual release of responsibility (Archer & Hughes, 2011). Avoids assuming prior 
knowledge—skills are taught step-by-step. 

 
2. Systematic, Sequenced Instruction – Follows a logical sequence that builds from 

foundational to complex skills, aligned to Ohio’s Learning Standards for Mathematics. 
Emphasizes cumulative review to reinforce previously learned material ensuring that 
intervention supports do not operate in isolation but instead connect clearly to grade-
level expectations and learning trajectories. Introduces new concepts in small steps to 
reduce cognitive overload. Segment complex skills into manageable steps, using visual 
supports and real-time feedback to reduce cognitive load (Perry et al., 2021; Maccini & 
Gagnon, 2000). 

 
3. Frequent, Progress Monitoring – Frequent (e.g., weekly or bi-weekly) use of validated 

tools to track student progress. Data is used to adjust the intensity or type of instruction 
based on student needs. Progress monitoring tools must be sensitive to growth and 
aligned with instruction. Data informs personalized remediation pathways, ensuring 
instructional time is spent efficiently (Safer & Fleischman, 2005). 

 
 
 
 



 

 
4. Corrective Feedback and Opportunities to Respond – Deliver specific, timely, and 

constructive feedback during and after tasks (Hattie, 2023). Feedback should clarify 
misunderstandings, model correct strategies, and affirm effort (Fuchs et al., 2008). 
Multiple opportunities for students to respond orally or in writing during instruction. 

 
5. Intensive, Individualized Instruction – Tailored to meet the specific needs of students 

who have not responded to less intensive interventions. Often delivered in small groups 
or one-on-one with increased instructional time and/or frequency. Small-group or 1:1 
instruction should focus on closing specific foundational gaps, often related to rational 
number operations, multiplicative reasoning, and fluency (Powell & Gilbert, 2019).  

 
6. Use of Concrete-Representational-Abstract (CRA) Approach – Begins with concrete 

manipulatives, transitions to visual representations, and finally to abstract symbols and 
procedures. Supports conceptual understanding and procedural fluency. The CRA 
approach reduces abstraction barriers in domains like fractions, variables, and 
expressions (AL- salahat, 2022; Kaput, 2008). 

 
7. Generalizability – Serve diverse populations, including English learners, students with 

disabilities, and students from varied demographic and geographic backgrounds. 
Evidence should reflect performance in multiple educational settings. 

 
 
Thank you again for the opportunity to present proponent testimony on Senate Bill 19 and do not 
hesitate to reach out with any questions.  
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