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Chair Brenner, Vice Chair Blessing, Ranking Member Ingram, and members of the Committee:


My name is Dr. Lathardus Goggins II, and I serve as Education Chair for the NAACP Akron 
Chapter. I submit this testimony on behalf of the Akron Chapter in strong opposition to Senate 
Bill 113 and House Bill 155, companion bills that would limit diversity, equity, and inclusion in 
Ohio’s public K–12 schools.


The NAACP Akron Chapter opposes these bills because they are harmful to students, harmful 
to educators, harmful to academic quality, and harmful to the democratic purpose of public 
education. These bills would require public school districts to prohibit certain courses, 
trainings, offices, policies, activities, and services associated with diversity, equity, and 
inclusion. Yet the bills do not clearly define “diversity,” “equity,” or “inclusion,” even as they 
would require districts to adopt enforcement policies within 90 days.


That vagueness is not a small problem. It is the problem.


When legislation seeks to restrict broad educational practices without defining the central 
terms being restricted, it is not careful policymaking. It is reactionary policymaking. It places 
school boards, superintendents, principals, teachers, students, and families in the impossible 
position of trying to comply with undefined prohibitions under a rushed timeline.


Requiring districts to adopt enforcement policies within 90 days only compounds the 
problem. School districts would be forced to interpret vague language quickly, under political 
pressure, and with the risk of consequences if they interpret the law incorrectly. That is not 
how sound education policy should be made. Ohio’s children deserve thoughtful, evidence-
informed policymaking — not rushed mandates built around undefined terms.


When the state threatens educators and districts for engaging diversity, equity, or inclusion 
without clearly defining those terms, it creates fear, confusion, and censorship. Teachers will 
avoid honest conversations. Districts will scale back student supports. Administrators will 
hesitate to provide professional development that helps educators serve all children well. 
Students will receive a narrower, less rigorous education.




This matters because diversity, equity, and inclusion are not threats to public education. 
Properly understood, they are essential to public education. They help schools ensure that all 
children are seen, supported, challenged, and prepared to participate fully in our society.


Diversity, equity, and inclusion are not partisan slogans. They are American values. Authentic 
DEI is rooted in the nation’s stated commitments to equality, liberty, and the pursuit of 
happiness. It asks whether our schools are living up to the promise of public education for 
every child — not just some children, not just the children whose histories, identities, and 
experiences have traditionally been centered.


As an educator, I have consistently argued that DEI must be more than symbolism. Authentic 
DEI is not merely about appearance, representation, or checking demographic boxes. It is 
about improving the quality of education by recognizing the full humanity, lived experiences, 
intellectual capacity, and cultural context of students. It is about building schools where every 
child can belong, learn, contribute, and thrive.


Limiting DEI limits academic rigor. A rigorous education requires inquiry, evidence, 
perspective-taking, debate, historical accuracy, and the ability to analyze complex realities. A 
high-quality education does not protect students from difference. It prepares students to 
understand difference, work across difference, and solve problems in a diverse society.


When the state restricts diversity, equity, and inclusion, it does not make schools more 
neutral. It makes them less honest. It narrows curriculum. It discourages teachers from 
addressing the real histories and lived experiences of their students. It pressures districts to 
avoid meaningful conversations about race, culture, disability, gender, language, religion, 
poverty, and opportunity. That is not rigor. That is avoidance.


The NAACP has a direct interest in this issue because Black students and other historically 
underserved students have too often experienced schooling as a place of exclusion rather 
than affirmation. The history of American education cannot be separated from the history of 
segregation, underfunding, biased discipline, limited access to advanced coursework, and 
curriculum that too often minimizes the contributions and experiences of Black people and 
other communities.


To be clear, acknowledging these realities is not divisive. It is educationally responsible. 
Students cannot understand America if they are denied the tools to understand all of America.


For Black children in particular, identity, belonging, and academic achievement are deeply 
connected. In my work, I have emphasized that identity is not a decorative element of 
learning. Identity is part of how students make meaning. When schools ignore identity, 
misrepresent culture, or treat students’ lived experiences as irrelevant, they do not become 
more academically serious. They become less effective.


Achievement is not simply a test score. Authentic achievement requires students to engage 
complex ideas, connect learning to the real world, develop a sense of purpose, and apply 
knowledge in ways that have value beyond school. Culturally responsive teaching, social 
emotional learning, restorative practices, and inclusive school climates are not distractions 
from academic excellence. They are part of the conditions that make academic excellence 
possible.




The NAACP Akron Chapter sees this clearly in our work with young people. Through our 
youth leadership efforts, including civic engagement, leadership development, and student 
voice initiatives, we hear directly from students who want schools that are honest, safe, 
challenging, and relevant. They are not asking for less rigor. They are asking for education that 
respects their intelligence and prepares them for leadership.


SB 113 and HB 155 move Ohio in the wrong direction. These bills would tell students that 
their identities, histories, and questions are problems to be managed. They would tell 
educators that responding to the needs of diverse learners is legally risky. They would tell 
school districts that inclusion is a threat rather than a responsibility.


Public education should prepare students not only to pass tests, but to participate 
meaningfully in a diverse democracy. That requires more truth, not less. More cultural 
competence, not less. More belonging, not less. More academic depth, not less.


For these reasons, the NAACP Akron Chapter urges this Committee to reject Senate Bill 113 
and House Bill 155.


Ohio’s children deserve schools that are honest, inclusive, academically rigorous, culturally 
responsive, and committed to the full development of every student.


Respectfully submitted, 
Lathardus Goggins II, Ed.D. 
Education Chair, NAACP Akron Chapter 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