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Chair Brenner, Vice Chair Blessing I1I, Ranking Member Ingram, and members of the Senate
Education Committee,

Thank you for the opportunity to provide testimony regarding Senate Bill 272.

I appreciate Senator Koehler's concern regarding civic literacy. I share that concern. Every
student in Ohio should understand the foundations of our government, the rights and
responsibilities of citizenship, and the history that shaped our nation.

However, I am concerned that Senate Bill 272 moves Ohio in the wrong direction.

As a former eighth-grade American History teacher, my concern is not that students will learn
the wrong things. My concern is that Senate Bill 272 lowers Ohio's expectations for what
students should know and be able to do by the end of a high school American Government

course.

The sponsors own testimony repeatedly refers to the importance of students possessing “basic
civic knowledge.” I agree.

But basic knowledge is where education begins, not where it ends.

Current law requires students to demonstrate mastery of Ohio's American Government and
American History standards. Senate Bill 272 would allow students to substitute that assessment
with a civics test based on the naturalization process.

Those are fundamentally different educational goals.

One asks whether students have mastered the content and skills expected through a high school
government course.

The other would ask whether students possess basic civic knowledge, a test that those seeking
citizenship are required to take.

Both are valuable.

They are not equivalent.



As a former eighth-grade American History teacher, I would expect many students to
successfully answer a significant portion of the questions included on a civics assessment like the
one proposed in this legislation before they ever enter high school.

That is not a criticism of the assessment.

It is a recognition that those questions measure foundational civic knowledge. This is true when
looking at the existing Ohio 8™ grade social studies standards.

The question before us is whether foundational civic knowledge should be considered equivalent
to the culmination of a high school American Government education.

I do not believe it should.

If the purpose of civic education is to prepare thoughtful citizens who can analyze government,
evaluate information, understand historical context, participate in their communities, and engage
in democracy, then Ohio should expect more from its students than a basic civics assessment.

My concern is not simply that Senate Bill 272 substitutes one assessment for another.

My concern is that it allows the potential lowering of Ohio's expectations for what students
should understand about government and citizenship.

Ohio's standards already recognize that civic education requires more than factual recall.
Students are expected to understand that historically, the United States has struggled with
majority rule and the extension of minority rights and that, through those struggles, government
has increasingly extended civil rights to marginalized groups and broadened opportunities for
participation.

That is not simply a fact to memorize.

It is a concept to understand.

It requires students to examine history, evaluate evidence, consider competing perspectives, and
understand how government has changed over time.

A civics assessment may measure whether students know how government works.

Ohio's standards ask students to understand why government works the way it does and how
citizens have shaped it.

That distinction matters.
e History is politics.

e Government is politics.
e Citizenship is politics.



The question is not whether politics belongs in education.

The question is whether politics should narrow education.

In my experience, students become engaged when they are trusted with complexity. They
become informed when they are encouraged to examine evidence, wrestle with competing
interpretations, and confront difficult moments in our history honestly.

Students become apathetic when education is reduced to memorization, when difficult questions
are avoided, and when learning is narrowed to what is politically comfortable rather than what is
educationally necessary.

I worry that we are misdiagnosing the problem.

The problem facing civic education is not that students are learning too much history.

The problem is not that students are exposed to too many perspectives.

The problem is not that students are being challenged to think critically.

The problem is that we continue lowering expectations for what students are capable of learning
for what seems to be political comfort.

I can personally attest to the power of rigorous history education.

I grew up in Ohio and attended Ohio public schools. Two history teachers in particular changed
the trajectory of my life. They taught me facts, but more importantly, they taught me how to be a
critical thinker, not what to think. They challenged me to ask questions, evaluate evidence,
engage with history honestly, and understand the responsibilities that come with citizenship.
Their impact extended far beyond me. Hundreds of students from different backgrounds passed
through their classrooms and left better prepared to participate in civic life because those

teachers believed students were capable of more than memorization.

As a teacher myself, I tried to provide that same experience to my students. Teaching them that
this country can be as great as ever, especially if we learn and investigate all we can.

The goal was never simply for students to know facts.

The goal was helping students understand why those facts matter, how history shaped them, and
what their responsibilities would be as future citizens.

Recently, a sitting member of the Ohio House referred to my role as a ""DEI position."

I share that not to relitigate a disagreement, but because it illustrates the challenge facing
education today.



When discussions of history, inclusion, citizenship, and civic participation become reduced to
political labels, students lose opportunities to engage with the complexity that real education
requires.

The answer to that challenge is not less history.

The answer is not lower expectations.

The answer is better education. Without political whims influencing it.

Ohio's standards state that individuals have a responsibility to assist state and local governments
as they address relevant and often controversial problems affecting their communities.

That standard is one of the reasons I am here today.

I am not here because I was told what to think.

I am here because Ohio educators taught me how to think.

I am here because an Ohio education taught me that citizenship requires participation.

I am here because I believe students deserve the same opportunities that were afforded to me.
Senator Koehler is right that civic literacy matters.

The question before us is whether Ohio's answer should be to raise expectations or lower them.
I stand before you today as proud Ohioan, as a product of Dayton Public Schools and a teacher.

I am living proof of what an Ohio education can accomplish when students are challenged to
think deeply, engage honestly, and learn beyond what is basic.

Ohio students deserve an education that prepares them for citizenship, not merely a test that
measures the minimum knowledge required to obtain it.

I respectfully urge the committee to consider whether Senate Bill 272 advances that goal.

Thank you for your time and consideration.



